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 ABSTRACT   The need for pluralism in Economics has been a long-debated issue. The ways in which economics is 
introduced and taught to undergraduate students has a profound impact on their long-term view and practice of 
Economics. The financial crisis of 2007-08 renewed the questioning of both how Economics was being taught and how it 
was being passed over to the future generations. In the Indian context, similar concerns can be raised but their 
investigation has remained quite limited. This paper attempts to undertake an analysis of the teaching practices and 
approaches across major Universities in India that are providing undergraduate courses in Economics and tries to 
locate the degree of pluralism evident therein. It was found that barring a few Universities, majority of the 
undergraduate courses focused on such references and topics that could best be described as theoretically monist. This 
kind of approach stresses upon only a subset of the varied schools of thoughts which could otherwise be simultaneously 
and contextually utilized in a pluralist framework of teaching Economics. 
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1. Introduction 
Complexity in Economics has become a critical motivating factor for the adoption of 

multidisciplinary approaches to the analysis and explanation of economic issues. Furthermore, the kind of 
complexity that Economists analyze, and which Economics educators have to teach to undergraduate 
students, makes it difficult to locate strict cause-and-effect relationships among economic variables and 
hence demand an approach that allows for “multiplicity of narratives” (Fullbrook 2007). While there is no 
debate on the importance of using correct methods of teaching economics, intense debate rages on the issue 
of selection of the correct way of teaching it from among the many possible educational strategies that exist. 
The choice of the methodology of exposition that is employed by a teacher in introducing and teaching 
economics to young undergraduates goes a long way in determining their thinking patterns and economic 
ideology. Particularly, the concepts and notions that a teacher uses in defining the field of inquiry of 
Economics can strongly affect the perception and practice of students as Economists. Thus, it might be 
argued that the effectiveness of economics education is somewhere critically conditional upon the approach 
that a teacher adopts in introducing and explaining the economic dynamics of human behaviour.  

 
 

Based on this belief and observation, this paper undertakes a humble attempt to examine the 
possibility of using what may also be called a ‘multiple ideologies model’ to Economics while introducing 
and teaching this subject to undergraduate students in Indian Universities.  The central premise of this 
paper is that introducing students to Economics and their subsequent training in mainstream institutions of 
higher learning can be made more fruitful if multiple schools of thoughts or ideologies are simultaneously 
introduced to them to analyze any given major economic issue, while avoiding the danger of over-
establishing the superiority of any single school of thought. This kind of approach to Economics in the extant 
literature has been roughly called Pluralism and it recognizes the fact that there can be multiple answers to 
a single economic question based on the context and larger framework under which it is asked (Norgaard, 
1989). The alternative to this approach is the theoretically monist approach that attempts to “teach 
economics as if a consensus exists” (Watson & Parker 2016) and hence establish theoretical and probably 
empirical superiority of a particular school of thought, for example the neoclassical school, over other 
alternative approaches, clubbing together these alternative approaches into a heterodox paradigm. This 
study thus attempts to understand the academic practices of major universities imparting undergraduate 
courses in Economics using the data on their official reference book list and syllabus as a guiding principle 
in determining the degree of pluralism that is practiced. 
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2. Objectives of the study 
1. To understand the basic concepts and dimensions of Pluralism in general, and Pluralism in 

Economics in particular. 
2. To understand the major approach used, in Grade-A certified Universities in India that teach 

Economics at undergraduate levels, in introducing and teaching Economics by using the data based 
on the prescribed reference books in these institutions.  
 

 

Colander (2007) undertook a critical analysis of the application of pluralism to both mainstream 
and heterodox Economics and the author found that a strong belief in a particular idea or theory implied the 
rejection of pluralism. Manley (2010) undertook an examination of the applicability of pluralist analytical 
frameworks to the study of political and economic inequality in the U.S. and compared its explanatory 
abilities to that of Marxist class-analysis framework, which he found to be superior to pluralistic 
frameworks. The Members of the PEPS-Economie Students’ Association (2014) delved into the lack of 
pluralist curricula and teaching pedagogies in the French undergraduate courses and found that a teaching 
approach based more upon questions, topics and problems rather than techniques would serve to develop 
critical and novel economic thinking among students. Heise (2016) provided an analysis of the need for 
adopting pluralism in economics and concluded that such an approach would allow for competitive co-
existence of different and often dissenting schools of thoughts.  

 

5. Major Results and Discussion 
5.1. Concept of Pluralism: Some findings and issues 
The conceptual framework in which pluralism has been promoted and practiced is constantly evolving. 
However, pluralism can be broadly categorized into an “intellectual diversity view… and a critical thinking 
view” (Garnett 2009). The former view stresses on the need to promote multiple opinions on same issues in 
Economics, while the latter view aims to instil critical thinking on a given economic issue by using multiple 
schools of thoughts and reaching sound conclusions. This paper adopts the former view in the Indian 
context because its applicability would be more effective given the underdeveloped state of pluralistic 
practices in India. We define pluralism as more or less the simultaneous application and acceptance of 
multiple and often conflicting/competitive schools of thoughts/ideologies/methodologies for analyzing a 
given social, economic, political, cultural and other phenomena. Such a definition might be criticized because 

4. Literature Review 
The literature on Pluralism in Economics is vast. There are many issues and concerns that have been 
debated in this regard, and the key and critical works in this area have been analyzed here. One of the many 
important studies touching on the issue of methodological pluralism was Norgaard (1989) which analyzed 
the inter-connections between pluralism and complexity in both Economics and Ecological Economics and 
found that economic theory has had lesser degree of practice of pluralism as compared to ecological 
economics. Gunningham and Sinclair (1999) stressed upon the need for adopting a policy mix aimed at 
solving key environmental issues rather than focusing on single-instruments approach characteristic of 
many environmental policy interventions. Olsen (2007) investigated the presence, role and possible inter-
connections between development economics and normative pluralism. The author stressed that normative 
undertones and overtones existed in the ways in which economists approached issues of development with 
a particular emphasis on the analysis of labour markets in India. Stilwell (2006)  analyzed the various issues, 
problems and subsequent strategies that may be needed in order to introduce a pluralist approach in 
teaching economics.  

3. Methodology and Data 
This study has used secondary data available in the public domain from the official websites of the chosen 
Universities.  The  data  were  pertaining  to  their  prescribed  syllabus  and  reference  books  available  for 
public consumption. Prescribed reference books in particular provide considerable insights into the 
kind of ideological and methodological frameworks under which a teacher has to/chooses to  explain 
Economics. Sampling of these Universities was done on the basis of Judgemental sampling using the 
prescribed reference lists of mainly Grade-A-certified Universities, but also a few Grades B+ and B certified 
Universities,  as  per  the  data  available  from  the  National  Assessment  and  Accreditation  Council  (NAAC) 
official  website.  In order  to understand  the  methodological  and  ideological  approaches embedded  in  the 
education technology used in the classrooms, we decided to focus on the reference books list of three 
core Economics subjects generally common to all Universities in India, viz. Microeconomics, Managerial 
Economics and Business Economics, across all  the years (First, Second, Third and even Fourth in case of 
some  Honours  programmes)  of  undergraduate  programmes  such  as  B.A.,  B.Com.  and  BSc.  with 
specialization/major in Economics.  
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“it may set up competing theories as neighbors even while they have incommensurate assumptions” (Olsen 
2006).  

Pluralism in Economics, as defined in this paper, implies the co-existence of multiple schools of 
thoughts such as Neoclassical, Keynesian, Institutionalist, Historical, Feminist, Marxist, Austrian, etc. without 
any attempts to establish universal superiority of any single school of thought in both theory and empirics. 
Even though “It would be better for economists to have an all-purpose model” (Blanchard and Fisher 1996), 
such is not the current state of knowledge in Economics, and hence the multiplicity of applicable models will 
continue throwing challenges to any educator in Economics. This implies that the teaching approach of an 
Economics teacher/professor at the undergraduate and other levels is not marred by singular emphasis on 
the mainstream (read neoclassical) approach to human economic behaviour. Such approach clearly 
challenges the currently dominant practices of teaching Economics in a theoretically monist framework by 
equalizing “correct” and “good” economics with only a particular approach and labelling others as 
alternatives or heterodox approaches.  

 

5.2. Educational practices in the Microeconomics, Managerial Economics and Business Economics 
papers across the chosen Universities in the Indian context 
Considerable insights can be obtained through Tables 1 to 4 below on the profile and nature of educational 
practices in the major Universities teaching Micro, Managerial and Business Economics in India. These 
tables provide a detailed overview of the data on the following parameters for the Universities teaching the 
above mentioned papers at undergraduate levels:  

1. Number of Courses which were covered for the study. 
2. Name of Courses which were covered for the study. 
3. Number of References for each of the chosen University across chosen courses. 
4. State of the chosen Universities. 
5. Region of the chosen Universities. 
6. NAAC Rating of the chosen Universities. 

Table 1: Summary data of the key characteristics of the sampled Universities 
Sr. 
 No 

List of 
University 

Courses 
Name of 
Courses 

No. of 
References 

State Region 
NAAC 
Rating 

1 
Acharya 

Nagarjuna 
University 

2 
B.A.,  

B.Com. 
12 

Andhra 
Pradesh 

S A 

2 
Aligarh Muslim 

University 
3 

B.Com. 
(Hons.), B.A. 
(Hons.), B.A. 

23 
Uttar 

Pradesh 
N A 

3 
Andhra 

University 
2 

B.A,  
B.Com. 

14 
Andhra 
Pradesh 

S A 

4 
Aryabhatta  
Knowledge 
University 

1 
BCom. 

(Hons.)  
5 Bihar N - 

5 
Banaras Hindu 

University 
1 B.A.  13 

Uttar 
Pradesh 

N A 

6 
Bangalore 
University 

1 B.A. 9 
Karnatak

a 
S A 

7 
Calicut 

University 
1 B.A. 6 Kerala S A 

8 Delhi University  2 BA, B.Com. 21 
New 
Delhi 

N - 

9 

Gandhi Institute 
of Technology 

and 
Management 

1 B.B.A. 5 
Andhra 
Pradesh 

N A 

10 
Guru Ghasidas 

Vishwavidyalya 
1 B.A. (Hons.) 11 

Chhattisg
arh 

C B+ 
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11 
H.N.B Garhwal 

University 
2 B.A., B.Com. 17 

Uttarakha
nd 

N A 

12 
Indira Gandhi 

National Tribal 
University 

1 B.Com. 5 
Madhya 
Pradesh 

C B 

13 
Jamia Millia 

Islamia 
University 

1 B.A. 11 
New 
Delhi 

N A 

14 
Maharaja 
Sayajirao 

University 
3 

B.A., B.B.A., 
B.Com. 
(Hons.) 

34 Gujarat W A 

15 
Nagaland  

University 
1 B.A. 9 Nagaland E B 

16 
Presidency 
University 

1 B.Sc. 25 
West 

Bengal 
E A 

17 
Sardar Patel 
University 

2 
B.A., B.Com. 

(Hons.) 
24 Gujarat W B+ 

18 
Tezpur 

University 
1 B.B.A. 3 Assam E A 

Source: As per the collection and classification of public domain data undertaken by the authors 
Note: The NAAC ratings as given above are as per the official websites of the Universities as and when they 
were collected, and may have changed since then. 

 
Table 2: Mean and Variability of Number of References of Economics papers across all the 

Universities 
Statistic Value (approximated where applicable) 

Mean 13.72 
Median 11.50 
Mode 5.00 

Standard Deviation 8.61 
Coefficient of Variation 62.76 % 

Minimum 3.00 
Maximum 34.00 

   

Table 2 provides some elementary descriptive statistics on the number of references on which data 
was collected from the chosen Indian Universities. One can observe that the distribution of these reference 
books is positively skewed. It seems that the number of references vary considerably across Universities 
probably signifying the differing intensities of teaching Economics with those having more references 
probably also have a preference for more detailed approach to the syllabus of their respective papers. It can 
however not be ignored that several Universities in this sample have multiple courses being offered and this 
characteristic of the sample might be a contributing factor to the observed variability on this account. 
 

Table 3: Region-wise relative frequency distribution of the Universities in the sample 
Region Proportion of Universities (%) 

North (N) 38.89 
South (S) 22.22 
East (E) 16.67 

It can be found by looking at Table 1 that the courses whose reference books have been used in 
this study  are mainly  from B.A.  (Economics)  including Honors  programme, and  B.Com. (General, 
Business  Economics)  including  its  Honors  counterpart.  Specifically,  72.22  percent  of  the  sampled 
universities have a B.A. (Economics) and its honors counterpart programme. Furthermore, it can 
be observed that approximately  67  percent  of  the  sampled  Universities  having  a  Grade  A  while  the  rest  
have  a  B  and  B+ Grade. Furthermore, 50 percent of the universities have a B.Com. (General, Business 
Economics) and its honors  counterpart  programme.  It  must  be  noted  that  there  are  Universities  in  
the  sample  which  are offering more than one course as shown in Table 4 below. Thus, B.A. and B.Com., 
form the major corpus of our sample information. 
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West (W) 11.11 
Central (C) 11.11 

Total 100 
 

Table 3 also makes it clear that the Universities in this sample have been obtained from all major 
regions of the country. However, North and South regions, the regions being defined by using the state of 
Madhya Pradesh as the demarcation factor, have the largest share in our sample. North region in particular 
dominates. These observations might be a reflection of the fact that a good number of Economics 
Institutions having Grade A are concentrated in the Northern and Southern regions combined. We could not 
find any Grade A universities in other regions imparting undergraduate courses in Economics.  

 

Table 4: Course-wise relative frequency distribution of the Universities in the sample 
Number of 

Courses  
Proportion of Universities 

(%) 
Single 61.11 

More than 
One 

38.89 

Total 100 
 

Lastly, Table 4 above shows that majority of the Universities are providing single courses that 
contain a paper of Micro/Managerial/Business Economics as per the information contained in our sample.  
5.3. Key Evidence on Pluralist versus Monist teaching approaches across the chosen Universities 
The data contained in Table 5 below clearly reflect the dominance of a theoretically monist approach  to 
Economics. It has been constructed based on authors’ classification. 
 

Table 5: Frequency distribution of Number of References based on their Ideological approach 
 Frequencies 

Ideology Absolute Relative 

Pluralist 15 5.51 

Monist 256 94.12 

Not Applicable 1 0.37 

Total 272 100.00 
 

 

6. Limitations and Conclusions 
This study attempted to provide an elementary analysis of an intensely debated issue in the education of 
Economics. There are several criticisms of the concept of pluralism in the literature such as the “ lack of a 
clear theory of value” (Manely 1983) that would emerge due to acceptance of multiple schools, its over-
emphasis on disagreements on key socio-economic issues, ignorance of logical and/or empirical superiority 
of some frameworks over others, etc. Such concerns require more in-depth examination and only a separate 
study on the conceptual foundations of pluralism can do justice to it. In empirical terms, the primary 

Hardly 6 percent of the total list of 272 reference books that were collected has a roughly pluralist 
approach. The authenticity of the pluralist approach of these 6 percent of the total references is also open to 
question, and we have only termed them so solely on the basis of three criteria, namely their authors, book 
titles and the contents as available on online/offline book stores and their publisher’s website.  Not 
surprisingly, 94 percent of the total list of reference books has a Monist approach wherein mainly the 
concepts and notions associated with the neoclassical school of thought, such as “marginal utility”, 
“scarcity”, “demand”, “supply”, “equilibrium”, etc., are primarily used to examine Economics and its subject 
matters for Undergraduate students. Such dominance of a monist approach to Economics education implies 
lack of appreciation for the full ideological richness of this subject and probably an inculcation of an 
ideological bias towards a particular way of thinking in Economics. Such observations can only motivate 
further need for introducing more pluralistic textbooks and syllabi across the Universities in India in order 
to enhance the social usefulness and analytical diversity of both teaching and research environments in 
Economics. 



[ VOLUME 5  I  ISSUE 3  I  JULY– SEPT 2018]                                                    E ISSN  2348 –1269, PRINT ISSN 2349-5138 

 1652x       IJRAR- International Journal of Research and Analytical Reviews                                           Research Paper 

limitation of this study would be the sole reliance on secondary data and lack of inclusion of a mixed -
methods approach that would blend primary information with secondary data.  

In Summary, it can be stated that the educational landscape of Economics in India is probably 
dominated by a focus on theoretical monism that stresses on the strengths of a particular school of thought 
or approach to economic thinking at the cost of fully appreciating other possible approaches. In such a 
scenario, introducing a pluralist approach would not only allow more diversity in the analytical tool kit of 
undergraduate students, but might also help enhance their ability to find creative and “out-of-the-box” 
solutions to burning economic problems faced by the Indian society. Furthermore, “the capacity to examine 
critically a range of explanations for observed reality” (Freeman 2009) seems to be a worthy goal in itself. We 
fully appreciate the rich diversity of ideas and issues that are being taught across the many University 
classrooms in India, but we also wish to share our concern that this diversity must be reflected at all levels 
of economic enquiry, particularly in the way in which it is conceptualized, defined and elaborated in the 
many Economics papers across an Undergraduate’s formal educational journey. 
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